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CHAPTER X 
INTRODUCTION 
CHAPTER X 
INTRODUCTION 
Teachers, as they meet their pupils day after day and 
year after year, are constantly seeking ways and means of 
Improving pupils’ attitudes and behavior that are related 
to good citizenship# The field of social studies seems 
to be the basic area for developing these desirable atti¬ 
tudes# The term social studies as used here may be very 
inclusive and may represent "that body of instructional 
material which increases one’s knowledge and appreciation 
of how people live and work together#*1 
According to the Massachusetts State Department of 
Education Curriculum Guide2 the teaching-learning objectives 
for the social studies in Grades I through VI are as 
follows# 
1# Self-realization: The child early becomes aware 
of himself as an individual with rights and duties 
toward himself, Ms home, his school, his church, 
his community, his state, his nation—even toward 
the larger world beyond our borders# 
2# Human relationships: The child early becomes aware 
of Mmself as a member of social groups; of himself 
s,s a human being needing to get along with other 
human beings having rights, responsibilities, and 
privileges equal to his own. 
1 Preston, Ralph C# Teaching Social Studies in the 
Elementary Schools p, 24. 
2 Massachusetts State Department of Education 
A Curriculum Guide for Primary Grade Teachers 
p. 50-32 
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3* Economic efficiency: The child early becomes 
aware of the fact that he lives in a world where 
people must be working: Producing, consuming, 
buying, selling, and transporting goods; earning, 
borrowing, lending, paying back money; communi¬ 
cating with each other; travelling from place 
to place by one means or another; keeping records 
paying taxes and evaluating what they get In 
return. 
4. Civic responsibility; The child grows in aware¬ 
ness that in order to live in communities, all 
must obey laws. 
During the first three years of school we should 
hope to see as a result of the social studies, 
evidences of growth on the part of the learner 
in such directions as the following: 
Knowledge and Understandings 
That he Is an individual within a group (which 
changes as he moves from home to street to school 
to church, etc,) having certain rights and duties. 
Habits, Skills, and Abilities 
He grows in the expressions! arts of reading, 
writing, constructing, drawing, singing, etc,, 
through his social studies. 
Attitudes and Appreciations 
He develops an active curiosity and a friendly 
spirit toward his world. 
The Social Studies in Intermediate Grades go beyond 
the objectives of the Primary Grades. - 
They help the child to widen his knowledge in the 
geography and history of our own country and of our 
neighbors in the Americas* It Is recognised that 
understanding and a good attitude must be based on 
knowledge as broad and accurate as possible.-? 
3 Massachusetts State Department of Education 
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Ab g fifth grade teacher in the Granby School for the 
pact five years the writer has been interested in what 
these pupils have learned and are learning in the field 
of social studios* 
Learning and Concepts 
"Learning involves the making of suitable classifica¬ 
tion of our experiences; i.e., the building of eoneepts.4 
Dewey^ gave us this definition of a concept: wa concept 
is a meaning sufficiently individualised to be directly 
grasped and readily used and fixed by a word*" Carver and 
Sheldon^ have classified concepts into five major typos* 
They ares 
(1) Concrete concepts (objects and processes) cupf 
book, ship are examples of this type* 
(2) Chronological concepts (hours, days, years, etc.) 
(3) Spatial concepts (geographical, such as north, 
longitude, etc*) 
(4) Humeri cad. concepts (basic number facts) 
(5) Social Concepts (understanding, attitude, etc.) 
Concepts of trade, government, and nation are typical 
of this group* 
4 Dale, Edgar Audio-Visual Aids in Education p. 31 
5 Dewey, John How We Think p* 46 
n/6 Carver, R* L. and Sheldon, V* D. "Problems in 
the Development of Concepts Through Reading" 
Elementary School Journal (Dec. 1954) 
pY 226-229 
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Skiff, in his article * Concept Formation and Education 
says, "The roal purpose of education is to teach concepts. 
Herein lies the advantage of concept teaching. The indi¬ 
vidual Is able to understand and summarise his experiences 
which have wide application and can be remembered. 
Phenix£ In his study, "Key Concepts and the Crisis in 
Learning” points out that the crisis in learning consists 
in great disproportion between what is available and neces¬ 
sary to know and the capacity of the Individual to know it* 
He also concludes that the only satisfactory answer to this 
crisis in learning lies in the persistent use of key concepts. 
Purpose of the Study 
The basic purpose of this study is to discover just 
what meanings certain social concepts have for pupils in 
the intermediate grades in the Granby School* Two funda¬ 
mental questions which this study will attempt to answer 
are: 
(1) "What are some of the most frequently used social 
concepts in our Intermediate grades? 
(2) I'Jhat meanings do children of these grades attach 
to the concepts that are being developed through 
the social studios program? 
7 Skiff, S* C* "Concept Formation and Ediicatlon" 
Peabody Journal" of Education XXX (Mar. 1953) 
p. 296 
8 Phenix, P. H* "Key Concepts and the Crisis In 
Learning11 Teachers1 Coller.e Record LVIII 
(Dec* 1958) P* 137 
6 
Source of Data 
All the data used In this study was obtained from the 
* 
pupils in the Granby School by the writer with the help 
of the teachers of the fourth, fifth, and sixth grades. 
CHAPTER II 
REVIEW OP THE LITERATURE 
CHAPTER XI 
Review of the Literature 
The writer surveyed some of the more detailed studies 
concerned id.th concept development according to the type 
of method used and the character of their findings* The 
following studios and findings seem particularly relevant: 
A* Piaget1 2 3* 3 studied the development of such con¬ 
cepts as space, physical quantity and moral judgment. His 
main concern was in demonstrating what a child must know- 
before he is able to grasp a more complex notion. His 
study of the child’s concept of life is typical of his 
research* Piaget’s method involved the clinical examina¬ 
tion of children aged three to twelve* Tills technique 
consisted in asking whether each of a number of objects 
enumerated is alive, and why* The following is a sample: 
Vel (8 years) Is the sun alive? Yes. 
Why? It gives light* 
Is a candle alive? No. 
Why not? It Is alive when it is giving light but 
it isn’t alive when it is not giving light. 
Is a bicycle alive? No, when it doesn’t go it Isn’t 
alive* When it goes it is alive. 
Is a mountain alive? No. 
Why not? Because it doesn’t do anything. 
Is a tree alive? No when it has fruit It’s alive. 
When it hasn’t any it isn’t alive. 
Is a bench alive? No, it’s only for sitting on. 
Is an oven alive? Yes, it cooks the dinner. 
Vel even goes on to say that poison is alive because 
It can kill us. 
1 Piaget, Jean The Child’s Conception of the World 
2 Piaget, Jean The Child’s Conception of Physical 
Casualltv"" 
3 Piaget, Jean The Moral Judgment of the Child 
9 
Till8 technique requires practice and skill in pure observa¬ 
tion by a trained psychologist* 
Piaget discovered four stages of conceptual growth 
in the development of a child’s concept of life. First, 
life is assimilated to activity in general. Second, life 
Is assimilated to movement. Third, life is assimilated to 
spontaneous movement. And last, life is restricted to 
animals and plants* 
B. Meltzer^ made a systematic survey of children’s 
social concepts in his study at Columbia in 1925* He 
found, to begin with, a "master list” of important social 
concepts as determined by a careful study of the books and 
magazines of his day. From this list he chose thirty-one 
concepts which "play an important role in contemporary 
political, economic and social life in the minds of 
children. ”5 Such words as democracy, socialism, blr busi¬ 
ness. capitalist, and ware earner were Included in this 
list. He then interviewed 313 children from grades four 
through twelve in order to discover their understanding of 
these concepts which were considered to be typical of the 
school social studies programs. His purpose was to find 
the "kind of things they think about when the concept in 
4 Meltzer, H. Children’s Social Concentss A Study 
of Their Nature and Development. Not? York, 
teacher4 5s College, Columbia Unrv. Contribu¬ 
tions to Education. Ho. 192, 1925 
5 Ibid p. 84 
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question is mentioned.^ To give a concise idea of how 
informed, uninformed or misinformed children are he classi¬ 
fied their responses ass a. superior, b. reasonably 
correct, c. confused, d. erroneous, and e. no meaning. 
He founds 
1. Generally speaking there was a steady development 
in the child*s understanding of certain concepts 
from grade to grade. 
2. The children’s grasp of concepts correlated 
positively with five pertinent factors, 
i.e., a. educational age, b. grade, c. mental 
age, d. chronological age, and e. occupational 
status• 
3* Curriculum has a direct and measurable effect on 
the children’s grasp of concepts* 
4. Children have a very vague understanding of these 
social concepts* 
C. In 1932 Joy M« Lacey conducted a survey wto 
determine as nearly as possible the type and amount of 
information regarding social living that your children 
have When entering any one of the first three grades. 
6 Heltzer, H* Children’s Social Concents: A Study 
of Their Nature and Development. Hew York, 
Teacher’s College, Columbia University 
Contributions to Education, Ho. 192, 1925 
P. 19 
Lacey, Joy M. Children’s Social Concents in the 
Three Grades: Poacher’s College, 
oiumbia University contributions to Education 
Ho. 548, 1932 
k 
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Teachers asked children such questions as: 
(a) From where does milk come? 
(b) Who buys your clothes? 
(c) From where does the money come? 
(d) What does the doctor, policeman, mailman, etc* do? 
She found: 
1. A need for more definite technique of instruction 
In the primary grades to insure clearer concepts# 
2# The differences in concepts within a grade group 
seemed to be as great as the differences between 
the grades. 
3* That teaching concepts Involves personal factors 
which are more difficult to Impart then mere fac¬ 
tual knowledge* 
D. Sehuessler and Strauss^ In their study of the con¬ 
cept "money” attempted to determine the following: 
(a) Whether children develop in a fairly consistent 
way with respect to the concept "money." 
(b) Whether stages could be developed* 
(c) What conditions or types of learning are pre¬ 
requisite to any given stage of development. 
They administered three tests - Recognition of Coins, Value 
of Coins, and Equivalence of Coins. The following are 
samples of the questions in these tests: 
8 Sehuessler, K. and Strauss, A. "A Study of Concept 
Learning by Scale Analysis" American Sociologi¬ 
cal Review, XV, (Dec. 1930) p.752-732 
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(a) Can you tell what this Is? (Penny, Nickel, Dim© 
Quarter, Half-dollar) 
(*b) Milch will buy more? (Penny or nickel, Dime or 
i 
Nickel#) 
(c) Can you give me back exactly what I give you? 
Use the money in your pile. 
They found that concept learning moved along certain 
contlnua, i.e., from simple responses to complex, from 
concrete to abstract, from discrete to systematic, and from 
rigid to flexible. They concluded, therefore, that a con¬ 
cept is not grasped in its entirety; the development of 
understanding is gradual, the behavior of the child chang¬ 
ing very slowly to systematic, complex and flexible re- 
. i 
sponses, 
E. Hose Zeligs^ in 1946 made a study of "The Meanings 
of Democracy to Sixth Grade Children" in a Cinnclnati 
Public School. Four sixth grade classes were given a 
questionnaire* The following are samples of the questions: 
(a) What does democracy mean to you? 
(b) Do you feel that democracy is practiced in our 
school? 
(c) What can you do personally to help democracy grow 
in your school life? 
(d) What does the teacher do that you consider an 
expression of democracy? 
(e) Do you have more democracy in your home or in 
your school? 
The children wrote answers without the opportunity of con¬ 
sulting any person or book. 
9 Zeligs, Rose The Meaning of Democracy to Sixth-grade 
13 
To these sixth grade children democracy meant the right 
of all races and creeds to worship, to work, and to vote for 
their leaders and law makers. It meant freedom of speech 
and press, the right to belong to any political party they 
please, equal rights a fair trial In court and justice for 
all rich and poor, white and colored, Jew and Gentile. It 
meant fire and police protection, a fair chance, and free 
schools for all. 
F* In 1950 Spelgel^0 made a detailed study of children's 
a* 
concept of beauty. Els research consisted of an interview 
with thirty-seven school children. Since it was impossible 
to define beauty in a way that would be universally accepted 
a standard questionnaire was used. Twelve questions ire re 
asked each child. They were as follows: 
(a) X never met your mother. Tell me how she looks. 
(b) I never met your father. Tell me how he looks. 
(c) Tell me how you look, 
(d) If you had magic and could make the most beauti¬ 
ful man in the world how would he look? 
(©} If you had magic and could make the most beauti¬ 
ful woman in the world how would she look? 
(f) If you had magic and could make the ugliest woman 
in the world how would she look? 
(g) you had magic and could make the ugliest man 
In the world how would he look? 
(h) Is your mother beautiful? 
(i) Is your father beautiful? 
(J) Are you beautiful? 
(k) t'Jhom would you rather play with a beautiful boy 
(girl) or an ugly boy (girl)? 
(l) Suppose you had magic and could make your best 
friend^ how would he (she) look? 
10 Spiegel, L, A. A Child's concept of Beauty: A 
study in Concent Formation, Pedagogical 
Seminary IXX7X1 (Sept. 1950) p, 11-23 
/ 
/ 
(I 
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Spelgel11 findings agree with other studies (Keltser, 
Schuessler and Strauss) that concept groxrth coincides with 
chronological age, mental age and grade level* In addition 
he derived some conclusions pertaining to his particular 
study which the writer found interesting* Among them were: 
(a) The number of specific elements such as f©attires, 
clothes, color, expressed by the child was aston¬ 
ishingly small* 
(b) When other than eyes are mentioned the child 
describes from the viet'jpoint of their suitability 
for aggressive purposes* 
(c) Beauty and ugliness are not contraries to most 
children but they associate beauty with good, 
ugliness with bad* 
ip G* Weinstein interviewed a group of school children 
ages five to twelve by means of a questionnaire, designed 
to explore their conception of flap: and national identity* 
This questionnaire contained a list of twenty-two questions 
which were Indeed varied* For example one question was 
stated thus: "Suppose someone came to you and said they 
had never seen an American flag and asked you what it was 
like what would you toll him?" The answer would require 
both descriptive and accurate knowledge* Other questions 
such as, "How many stars does the American flag have?" 
11 Op cit, p* 14 
12 Weinstein, Eugene A* "Development of the Concept 
of Flag and the Sense of National Identity,*1 
ClilId Development XXVIII (June 1957) p. 167-174 
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"How many stripes does it have?" could be answered with 
only a word or two. Finally, "Do all countries have flags? 
Which is best?11 "Why?" "Do all people think their flag is 
best?" completed this questionnaire. 
His analysis indicated that the order in which the 
various elements are learned is stable from child to child, 
Ten stages of the development of the concept were deline¬ 
ated and the content of each stage summarised, Weinstein 
found that at the lowest level flag is seen only "as an 
object having certain specific characteristics," He noted 
"a gradual progression from this stage to a point where flag 
is seen as a conventional symbol which represents the common 
allegiance and the purposes of a group."13 
H. ronroe,1^ in a review of studies concerning time 
concepts in the Encyclopedia of Educational Research con¬ 
cludes that: 
(a) Children at any grade level can develop concepts 
of time, but maturation is important and must be 
considered carefully when instruction is being 
undertaken, 
(b) There is a little use in teaching chronology before 
the child is twelve years old, 
(c) The use of time lines and time charts before 
junior high is largely a fruitless effort, 
13 Op, clt p, 174 
14 Monroe, (editor) Encyclopedia of Educational Re¬ 
search, New York: Macmillan Co,, 1950, p,1226 
/ 
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(d) Exact dates and other specific references to time 
are superior to general time references in terms 
of economy of learning and total grasp of chrono¬ 
logy* 
(e) The memorizing of specific date-evesit relationships 
and associations without relating dates to one 
another is almost universally condemned. 
Summary 
An examination of the material presented led the writer 
to conclude the following! 
A. There is a tremendous amount of interest In concept 
development by educators. 
B* Concept teaching must be gradual; that is, lower 
level concepts should be taught first and developed in ever 
widening circles while each new meaning is related to the 
previous meaning. 
C. Concept learning is not the mere amassing of facts. 
Extreme caution must be exercised so that understanding 
rather than verbalism is achieved. 
/ D. Children have vague and confused understandings 
of social concepts. 
E. A common type of testing procedure was the multi- 
question interview concerning a single concept. 
P. Another type of intervievr consists of examing a 
childfs understanding of any related concepts. 
/ • 
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G-. The personal interview has the following advan¬ 
tages: 
(a) The situation is less strained# 
(b) Pupils* answers are natural. 
(c) The examiner has a chance to investigate through 
further questioning evasive answers and 
generalities. 
(d) The Interview yields more meaningful and more 
revealing responses. 
y 
\ k 
/ 
CHAPTER III 
METHOD 
CHAPTER III 
Method 
The method of procedure consists of two parts: 
19 
A* Determining the most frequently used major social 
concepts, 
B* Determining the understandings associated with 
these concepts* 
Determining the Concepts 
Source of Concents* To determine what social concepts 
pupils In the Intermediate grades encountered, it seomed 
reasonable to the writer to examine their social studies 
program* The writer is fully aware that teachers use 
different words and different examples to convey meanings 
to their pupils* However, the Granby School has a set of 
social studies books common to each grade* Therefore, for 
a justifiable source of social concepts the writer made an 
% \ 
analysis of the textbooks in use in the Granby School at 
the intermediate grade level. These texts are: 
Grade four - Your People and Mine* Atwood & Thomas, 
Ginn & Co*, Boston 
Grade five - Your Country and Mine, Atwood & Thomas, 
Ginn & Cor, Boston 
Grade six - A World Background for the United States, 
MeClure, Scheck, Wright and Seyforth, Lal&law 
Bros*, Hew York 
Grade six * Nations Overseas, Atwood and Thomas, 
Ginn and Co *, Boston 1943 p* 1-111 p* 388 
Certain social concepts as classified and defined by 
Dewey and Carver and Sheldon, became the basis for this 
20 
study* The writer listed these concepts and counted the 
number of times each concept was used In the fourth, the 
fifth, and the sixth grade text* Tills involved examining 
approximately eighty thousand words in each of Your People 
and Mine end Your Country and Mine, and ninety thousand in 
each of Nations Overseas and A World Background for the 
United States* 
From these texts the writer has listed forty-eight 
social concepts which have appeared a minimum of five times* 
The following table chows these words or concepts arranged 
in descending order of their frequency* The table also 
shows the number of times each concept appeared in each 
grade text. 
TABLE I 
CONCEPTS IN ORDER OF FREQUENCY 
Grade 4 Grade 5 Grade 6 Total 
American 62 52 60 154 
City 32 42 86 150 
Colony 54 41 34 129 
Population 11 58 48 117 
Manufacturing 21 27 69 117 
Climate 21 36 58 117 
Nation AA 1 1 10 47 105 
Natural Resources 7 37 52 96 
Government 14 31 44 89 
21 
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TABLE I — Continued 
Grade 4 Grade 5 Grade 6 Total 
Trade 11 28 50 89 
Plantation 25 16 57 86 
Product 9 24 51 84 
Port 3 21 66 80 
War 11 14 50 75 
Industry 7 8 54 69 
Business 7 21 40 68 
Pioneer 4 28 24 56 
Slavery 7 18 30 55 
Native 4 17 52 43 
Freedom 11 7 24 42 
Irrigation 8 14 19 41 
Pilgrim 25 12 4 39 
Plains 5 12 21 3S 
Foreign 1 5 31 37 
Citizen 2 6 29 37 
Neighbor 13 17 5 35 
Taxes 2 12 21 35 
Wilderness 5 19 11 35 
Peace 6 10 18 34 
Transportation 1 6 24 31 
Surface 2 18 11 31 
Market 2 17 11 30 
22 
TABLE I — ► Continued 
Grade 4 Grade 5 Grade 6 Total 
Tropical 3 8 18 29 
World (Old) 6 4 19 29 
World (New) 7 6 13 26 
Democracy 1 4 20 25 
Depression X 6 17 24 
Plateau 4 8 10 22 
Laws 3 5 14 22 
Independence 2 11 7 20 
Shipping Route 4 8 7 19 
Constitution 1 6 11 18 
Discovery 4 3 5 12 
Tourist 1 7 4 12 
Mission 2 4 5 11 
Empire 1 2 7 10 
Labor Union 1 4 X 6 
Growing Season 1 2 2 5 
Choosing the Ten Major Social Concepts In choosing 
these concepts the writer chose those mentioned in the fourth 
grade text as well as in the higher grade text, omitting any 
new ones found In the fifth and sixth grade texts only* It 
would be risky to say that because of frequency of mention 
a concept is necessarily the most important concept In that 
23 
grade. However, these are the concepts to which the 
children have been theoretically moot often exposed, 
Therefore, from this list of forty-eight concepts 
the writer chose the ten most frequently used concepts. 
The words wore 5 
American 
City 
Colony 
Population 
Manufacturing 
Climate 
Nation 
Natural Resources 
Government 
Trade 
Determining Pupils* Meanings Associated with Concepts 
Technique for Discovering Meanings, Various methods of 
determining chlldrenls understandings of social concepts 
xtqtg considered for this study* The written question and 
answer was one possibility. However, this might handicap 
the poor writer or the poor speller who would hesitate or 
be unable to put his thoughts on paper. A second method 
considered was the multiple choice answer. It was thought 
to be unsuitable because It might give suggestions and en¬ 
courage guesswork. Therefore, the personal Interview seemed 
to be the best choice. The writer believes that the personal 
interview has certain advantages over other methods. These 
arcs 
1* The situation is less strained. 
2, The Pupils* answers are more natural. 
24 
3* The examiner has a chance to investigate through 
further questioning evasive answers or general¬ 
ities* 
4* Tho interview yields more meaningful and more re¬ 
vealing responses* 
Preparation for the Personal Interview* The writer in 
consultation with the other teachers decided that it would 
be feasible to Interview one hundred pupils* It was neces¬ 
sary to make these a random sample drawn from the total 
population of approximately three hundred. Thex*e are three 
fourth grades, three fifth grades, and three sixth grades 
totalling over three hundred pupils. Each of these classes 
is a heterogeneous group, according to school policy* 
As a means of randomly selecting pupils to be Inter¬ 
viewed, each teacher chose every third name on her school 
register. By this method thirty fourth-grade pupils, forty 
fifth grade pupils, and thirty six grad© pupils were selected. 
Each pupil would be asked to express his understanding of 
each of the ten most frequently used social concepts, 
i.e., American, City, Colony, Population, Manufacturing, 
Climate, Nation, National Resources, Government, and Trade* 
Instructions to Examiners. The writer explained to 
each teacher that she trished the pupil interviewed 
separatelj^, that ho should have no advance knowledge of 
the questions, and that he should have no opportunity to 
hear another pupil*s answer. During this interview the 
pupil should be given every opportunity to state his under- 
25 
standing of each concept, A complete record of the pupil’s 
responses was to be taken* The following instruction sheet 
ms given each teacher-interviewer* 
Directions for Individual Test 
We went to find out what certain words mean to children 
of different grades. I will read you these words one at a 
time. It will be your job to speak out all the ideas that 
come to your mind when you think of the words I read. Do 
not make any extra effort to express your ideas in complete 
sentences. Yfor&s, phrases—If they express your meanings 
will do just as well. Express your Ideas as they come to 
you. What does (American) mean to you? Tell me everything 
(American) means to you. 
Some suggestions for the personal interview: 
1. Write name, age in years and months, grade, on 
top of first page. 
2. Be sure to get the first response given by the 
child, no matter what It Is or the form in which 
it is given* Remember a wrong concept is 
psychologically just as truly a concept as is a 
correct one. If the Idea Is expressed In form 
of a question, mark it so that aie can know it was 
so presented* 
3* Don’t accept generalities without further question¬ 
ing* Follow up and see what the child means, if 
anything* 
4. Don’t fall to mark the question you ask. 
5. Ask no questions until the child has been given 
ample chance to respond to the first stimulus* 
6* Be careful of the mind-set you give the child in 
questioning. A few don’tsin this connection: 
Don’t say "go ahead" If the response preceding 
this direction was wrong; say Instead, "Any 
other Ideas?" "Does it mean anything else to 
you?” "that else does it mean to you?" or 
"Does it make you think of anything else?" 
(2) Don’t in the first main direction instruct the 
pupil not to talk too much or not to beat 
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round the hush or say, WI don’t know if you 
don’t know,n or some such expression advising 
against circumlocution hut, instead, stick to 
the instructions given and if later the case 
at hand happens to be of the circumloeuting 
variety, suggest the undesirability of such 
behavior by an expression like the following: 
"But that is the same idea as* « • isn’t 
it? lftiat else does it mean to you?f‘ 
7* Certain individuals have a tendency to use a cer¬ 
tain word, phrase, or idea and use it no matter 
what the concept asked for is* Underline such 
ideas* 
8* Finishing in the shortest time is no adequate 
measure of your efficiency in this work - getting 
the information needed is the important thing* 
CHAPTER IV 
RESULTS 
CHAPTER XV 
RESULTS 
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The purpose of this study Is to determine the 
actual meanings which pupils have of the concept; the 
kind of things they think about when the concept In ques¬ 
tion is mentioned by the examiner* To print every x*or& 
of the responses was not feasible* Instead, the writer 
selected from the responses of each pupil enough of the 
response to give one a fair Idea of the whole, or what 
may be called the *dore of the idea*" Tills core may 
be looked upon as containing the essence of all the 
other meanings given around which the rest of the re¬ 
sponse was most illuminating commentary* A grouping of 
the "core of Ideas" whose answers are alike or nearly 
alike as presented in the following pages, will yield 
this Information about each concept: 
1* The percentage of total number of pupils tested 
in each grade whose answer means any of the ten 
most frequent responses* 
2. The percentage of the total number of pupils 
tested to whom any given concept means any one 
of the ten most frequent responses* 
3* A list of the answers not Included in the above* 
(Some of the children gave rather lengthy re¬ 
sponses. Therefore, they occasionally expressed 
more than one basic Idea* For this reason the 
total percentages sometimes add up to more than 
100% as In Table III.) 
29 
TABLE M
 
H
 • 
■ i 
Children’s Conceptions of American 
Cores of Ideas of the most Percentage of Answers 
frequent responses Grade 4 Grade 5 Grade 6 Total 
1. A person who lives in 
the U. S. 20 25 56.67 33 
2. A person born in the 
U. S. 10 10 10 10 
3. People in the U. S, 10 10 0 7 
4. People who belong to 
our country 10 5 10 8 
5* People who are free 13*33 5 6.67 8 
6. Citizen of America 6.67 0 10 5 
7* A person who comes 
from America 10 2.5 0 4 
8. People who grouped 
together to make a 
country 3.33 5* 0 
\ 
3 
9. The name of our country 0 7.5 0 3 
♦ o H I am an American 6.67 2.5 0 3 
Some of the other meanings which the children 
dated with "American* were5 
examined as so- 
No rulers• 
A nationality 
Vie pick our religion 
Someone on the good side. 
A human being. 
The President Is an American* 
.Anyone who fights for America. 
People who work In stores. 
Everyone who has a right to 
vote. 
> 
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TABLE III 
Children’s Conceptions of City- 
Cores of Ideas of the most Percentage of Answers 
frequent responses Grade 4 Grade 5 Grade 6 Total 
1. A large town 42.67 27.5 23.33 31 
2. All kinds of stores 23.33 30 16.67 24 
3. Where there are tall 
buildings 26*67 32.5 23.33 28 
4. A place where lots of 
people live 16.67 25 30 27 
5. Busy streets, cars, 
traffic 10 7.5 10 9 
6. Where there is Industry 
and manufacturing 0 12.5 6.67 7 
7. Business 10 5 0 5 
8. Holyoke 0 7.5 3.33 4 
9. Houses close together 0 5 3.33 3 
10. Don’t know 3.33 2.5 0 2 
Some of the other meanings which children examined associated 
with “City” were: 
Crowded area 
New York, skyscrapers and subways 
A fort that grew to be a large place 
An important place in the state 
What is left about a hundred years after a settlement* 
A part of the United States 
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TABLE IV 
Children’s Conceptions of Colony 
Cores of ideas of the most Percentage of Answers 
frequent responses Grade 4 Grade 5 Grade 6 Total 
1* The thirteen Colonies 0 20 16.67 13 
2. Group of people who 
settle 16.67 12.5 3.33 11 
3* A small tom 6.67 5 13*33 8 
4. Place that has become 
a state 16.67 5 0 8 
5# People building up a 
settlement 3.33 10 10 8 
6. Somewhere where you 
settle 3.33 2.5 10 5 
7. A group of houses to 
form a town 3.33 2.5 10 5 
8. A place made by pioneers 0 7*5 6.67 i5 
9# People who came from an¬ 
other country and got to¬ 
gether so the Indians 
wouldn't kill them 6.67 2.5 0 3 
H
 O • Part of the mother 
country away from the 
mother country o ... 2.5 13.33 
i 
5 
Some of the other meanings which the children examined 
associated with tlColony11 were? 
Old fashioned place 
Jamestown 
People or animals working 
together, like bees. 
What the first towns in the 
U.3. were called. 
Place where solders are 
Small Tillage with a fort - 
Log cabins and stockade 
A town established in the 
wilderness 
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TABLE V 
Children’s Conceptions of Population 
Cores of ideas of the most Percentage of Answers 
frequent responses Grade 4 Grade 5 Grade 6 Total 
1* The number of people 
in a place 37.67 69.75 51.33 51 
2# A certain amount of 
people 3.33 12*5 20 12 
3* People 7.5 23.33 3.33 11 
4* A number of something 3.33 10 0 5 
5. A group of people 10 2.5 0 4 
6. A lot of people 0 7.5 3.33 4 
7. Popular and beautiful 10 0 0 3 
8. Someone famous 10 0 0 3 
9. Growth of people 3.33 3.33 0 2 
Some of the other meanings which the children examined asso¬ 
ciated with "Population** were: 
A person 
A community 
Something people have to do to live 
The place where you live 
A hobby of some sort 
Distribution of people over an area 
What somebody does 
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TABLE VI 
Children^ Conception of Manufacturing 
Cores of ideas of the most Percentage of Answers 
frequent responses Grade 4 Grade 5 Grade 6 Total 
1. Using raw materials to 
make goods 46.67 35 20 34 
2. To ma,ke things 20 10 23.33 17 
3# To make by machine or 
by hand 0 15 13.33 10 
4. Making products 6.67 0 16.67 7 
5. Making something to 
sell 3*33 7.5 3.33 5 
6* Making something in a 
factory 3*33 5 3.33 4 
7* Making something with 
machinery 0 5 3.33 3 
8. Don’t know 3.33 5 0 3 
Some of the other meanings which the children examined asso¬ 
ciated with ^Manufacturing” were: 
To make cars 
Place where they produce raw materials 
Whiting Paper Company 
To make furniture, clothes, etc* 
Something which is not like which you got out of something* 
A building xdiere they make stuff 
Changing things into something else 
An organization that sell things* 
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TABLE YII 
Children’s Conceptions of Climate 
Cores of ideas of the most Percentage of Answers 
frequent responses Grade 4 Grade 5 Grade 6 Total 
1. Weather 80 47.5 33.3 52 
2. Either hot or cold 0 22*5 26.7 17 
3* Temperature 6*67 17.5 20 15 
4. Dry, rain or snow 3.33 20 20 14 
5* Different seasons 3.33 0 10 4 
6. The kind of day most 
common during winter 
or summer 10 0 0 3 
Some of the other meanings which the children examined asso¬ 
ciated with *Climate* were: 
The air 
Humidity 
Rainfall 
The sones 
The elevation 
Like it is today 
Something we have all the time 
Depends on how far from the equator 
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TABLE VIII 
Children's Conception of Nation 
Cores of ideas of the most 
frequent responses 
Percentage of Ansvrers 
G-ra.de 4 Grade 5 Grade 6 Total 
X, A country 33*33 32.5 53.33 39 
241 U. S. is a nation 16.67 25 3.33 16 
3* A group of states 
• 
16.67 10 13.33 13 
4. Don’t know 3.33 17*25 10 11 
5. A group of countries 
Joined together 3*33 5 13.33 7 
6. England is a nation 
Russia is a nation 
China is a nation 0 7*5 6.67 5 
7* The whole world 6.67 2.5 0 3 
8* A big place where you 
live 10 0 0 3 
9. A centralised govern¬ 
ment 0 0 6.67 2 
Borne of the other meanings which the children examined asso- 
ciated with "Hatton were: 
People in a country 
All kinds of flags and races 
Indian Nations 
A city or a town 
About two million years after a city has been found. 
• 
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TABLE IX 
Children’s Conception of Natural Resources 
Cores of Ideas of the most Percentage of Answers 
frequent responses Grade 4 Grade 5 Grade 6 Total 
1* Things that nature gave 
us like water and trees 13*33 17.25 20 17 
2. Something already there 6.6 7 17.25 23.33 16 
3* Something found in a 
place put there by 
nature not man 6.67 12.5 . 30 15 
4* Don’t know 26.67 10 0 12 
5# Trees and forests 16.67 7.5 6.67 10 
6. Plants, flowers, lakes 
and water 12.67 2.5 3.33 7 
7. Mountains, valleys 
and water 6.67 0 16.67 7 
8. Things that grow 
naturally 6.67 13.33 6.67 7 
9. Something man did not 
make 6.67 12.5 0 6 
10. Oil and what comes out 
of the earth 6.67 0 13.33 3 
Some of the other meanings which the children examined asso¬ 
ciated with "Natural Resources" were: 
Best thing a company makes 
Man made things 
Minerals and coal 
Natural waterways 
Like a wall seems natural doesn’t mean anything to you 
Something states have a lot of 
Some kind of plants animals eat and then die 
TABLE X 
Children’s Conception of Government 
Cores of ideas of the most 
frequent responses 
Percentage of Answers 
Grade 4 Grade 5 Grade 6 Total 
X* An organisation that 
rules 23.33 30 10 22 
a. Laws and people who 
make them 16.67 25 6.67 17 
3. President Washington 3.33 10 13.33 9 
4. Running of the country 3.33 15 0 7 
5. People elected to 
govern 3.33 2.5 10 6 
6. It collects taxes 3.33 7.5 3.33 5 
7. A central form that has 
control of the country 0 0 10 3 
8. Don’t know 3.33 2.5 3.33 3 
9# Representatives from 
President to Aldermen 3.33 0 6.67 3 
10. People who decide what’s 
best for a country 3.33 2.5 3.33 3 
Some of the other meanings which the children examined asso¬ 
ciated with "Government11 were: 
Judges and people who keep us from war 
Some countries don’t need government ’cause they have certain 
rights and the government can’t tell them what to do* 
A head of a place or town 
He owns the states and gives land and you pay for it like 
Uncle Sam 
People working for the government 
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TABLE X - Continued 
Children^ Conception of Government 
A group of people who talk about things 
People who have something to do with the United States 
A guy that owns a city 
An important paper that guides and rules 
A government is a person who discusses where to build roadB 
Special people 
Taking care of a tom 
A place where records are kept of citizens going in or out 
of the country. 
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TABLE XI 
Children’s Conception of Trade 
Cores of ideas of the most Percentage 
frequent responses Grade 4 Grade 5 
/ 
of Answers 
Grade 6 
P 
Total 
1. To exchange 33.33 45 40 40 
2m Giving something you 
have for something 
sone one else has and 
you want it 30 20 0 1? 
3. People buying and 
selling things 6*67 12.5 6.6 7 10 
4* Swapping of goods 10 12.5 6.6 7 10 
5* Trade between coun¬ 
tries, giving one thing 
for another 0 2.5 13.34 5 
6. Giving furs and getting 
what you want 3.33 5 3.33 4 
7. The work a person does 
is called his trade 0 0 13.33 4 
8. Don’t know 6,67 2.5 0 3 
9m Exchanging raw materials 
for man-made goods 0 0 3.33 2 
10. Doing business with 
another person 6.67 0 3.33 2 
Some of the other meanings which the 
elated x-rith "Trade* were: 
children examined as so- 
Stock market trading 
Commerce 
Buying and selling 
Foreign trade bargaining 
Sea-cargo shlpq airplanes carry trade 
Example: English and Indians trading 
Going from one to another 
4o 
The writer made no attempt to analyze and score these 
meanings or conceptions as some other researchers have 
done* Meltzer1 scored ideas into “correct,“ "wrong,M 
or Confused*“ Since many of the answers had elements of 
correctness, it seemed to the writer that in scoring 
/ / 
them she might be placing too much emphasis on wording 
or ability to express oneself clearly* Instead she has 
included in the tables all the ideas expressed by these 
pupils* 
1 Meltzer, H* Children^ Social Concepts: A Study 
of Their Hatnro & Development* Teacher’s 
College Columbia University^ Contributions 
to Education No* 192 1925 
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CHAPTER V 
Conclusions 
All the pupils examined seemed interested in these 
social concepts and were anxious to make some kind of reply* 
As a result of this study the following conclusions seem 
Justifiable? 
1* There were many obviously limited concepts or 
understandings* For example one child’s concept 
of "government” was merely "It collects taxes". 
Another child’s concept of climate was "amount 
of rainfall"* The concept "colony" meant "the 
thirteen colonies"* 
2. There were many Incorrect concepts, for example, 
a child’s concept of "American" was anyone who 
has "no rulers" or "someone on the good side"* 
3* There seemed to be very little development from 
grade to grade. The answers from sixth grade 
children were more lengthy, contained more examples 
but did not show a clearer understanding of the 
concept. Therefore, the writer concluded that 
there was a good deal of verbalization and little 
understanding in many of the answers. 
4* The writer and the examiners found generally that 
children’s understandings of these ten concepts 
were not sufficiently clear* Concept growth 
should be gradual and the same concepts should be 
I 
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clarified and enlarged upon year after year and grade 
after grade* 
Limitations of the Study 
While the writer feels this study may he of Interest 
to those Interested generally in children and their social 
studies curriculum, the following limitations must be 
recognized} 
1. The population studied was limited to the children 
In the Granby School, Granby, Massachusetts. 
Granby is a suburban residence of workers from 
the Holyoke and Springfield areas. 
2* A relatively small number of children were studied. 
3* No attempt was made to compare the understandings 
expressed by Granby children with those of other 
children in comparable school systems. 
4. In measuring concept growth successive Interviews 
would yield more information. 
5. While the interview technique appears to be the 
best means we know, of ascertaining pupils* 
understanding of certain concepts, the writer is 
not at all certain that the information gathered 
represents the real understanding of each child. 
6* Since a team of Interviewers was used, differences 
In approach, manner, and general technique un¬ 
doubtedly were present* 
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7« The selection of the most frequently used concepts 
In the Social Studies texts does not guarantee 
that these are the most important concepts* 
■ 
i 
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